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Abstract 
In an attempt to identify the extent to which differences in understandings and expectations of ‘effective teaching’ might impede 
students successful integration into academic life, the following article offers a comparative analysis of the ways in which 
teachers and students define effective teaching. Language specialists and teacher educators have recognized that what can be of 
much help in professional development of teachers are efforts on the recognition of good teachers characteristics so as to equip 
language teachers with those characteristics However, most of the research conducted on the effective teaching has mainly 
focused on teachers perceptions and there has been little work of comparative nature where the views of teachers' and learners 
have been compared. As such the present study has investigated teachers and students' perception of a highly effective English 
teacher. The characteristics of an effective teacher perceived by 34 teachers and 122 students, with a tailor made questionnaire 
consisting of five categories: Content knowledge, pedagogical knowledge, Communication skills, managing skills and teaching 
experience. Results indicate that teachers and students appear to share some similar views and, despite some differences in 
emphasis, pedagogical knowledge emerges as most important, while teaching experience appears to favor a much lower priority. 
Potential explanations for the degree of commonality in student thinking, teacher thinking and prioritization are investigated, and 
a number of conclusions are considered. The significant discrepancies between teacher and student beliefs in several relevant 
areas point to the need for FL teachers to seek out their students’ perspectives actively. The findings of the current study suggest 
that language specialists and teacher educators should be aware of learners’ beliefs of effective teaching as well as recognition of 
good teachers' characteristics so as to equip language teachers with those characteristics in order to assist less successful language 
learners to become successful.  
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1. Introduction 
Foreign language (FL) teachers and students may have very similar or disparate notions of effective 
teaching, and the intersection of the two sets of beliefs has ramifications for language learning and the effectiveness 
of instruction. Horwitz (1990), Kern (1995), and Schulz (1996) have argued that mismatches between FL students’ 
and teachers’ expectations can negatively affect students’ satisfaction with the language class and can potentially 
lead to the discontinuation of study. Teachers also have a fundamental role in their learners’ academic achievement 
and their quality can highly influence student outcomes (Campbell, Kyriakides, Muijsc & Robinsona, 2004; Lasley 
II, Siedentop & Yinger, 2006; Rockoff, 2004). 
 
English language teachers have key role in effective language learning and. special attention must be paid 
to this link between teachers and learners in countries like Iran where language learning happens mainly in formal 
classroom settings (Kariminia & Salehizadeh, 2007), and teachers, as the main source of language input to students, 
affect their learning directly. 
 
Williams and Burden (1997) claimed that “learners’ perceptions and interpretations have been found to 
have the greatest influence on achievement” (p. 98) and maintained that, in some cases, students’ perceptions of 
teacher behaviours do not correspond with their teachers’ intentions. 
 
Teachers' beliefs, perceptions and assumptions about teaching and teacher efficacy affect the way they 
understand and organize instruction (Chacon, 2005). It is also important to study the perceptions of learners about 
learning and teaching. Their beliefs about language learning seem to have obvious relevance to their understanding 
of the course expectations, their commitment to the class as well as providing them with the opportunity to be 
successful and satisfied with their language learning program (Horwitz, 1988). Moreover, the investigation of 
student beliefs about different behaviours in the language classroom is useful in informing teachers about different 
types of learners that need to be catered for (Cotterall, 1999). 
 
According to Noora (2008), teaching in Iran is primarily teacher-cantered; and accordingly, there are 
limited opportunities for learners to have their say about their expectations of a good and effective teacher. Studying 
characteristics of an effective English language teacher from the learners’ point of view in such a context is 
worthwhile in that it is in fact a kind of needs analysis intended to help teachers improve the quality of their teaching 
in an attempt to meet their students’ needs. There have been conducted little studies on the characteristics of an 
effective English language teacher in Iran. It was therefore the aim of this study to investigate the characteristics of 
an EELT as perceived by Iranian teachers and learners of English in order to find out if there are any differences 
between the perspectives they have on the issue in question. While this study is genuinely exploratory in the Iranian 
context, it is expected to contribute to our better understanding of the issue by confirming or rejecting findings of 
other researchers in other parts of the world. 
 
2. Literature review 
Although students' and teachers’ personal beliefs about teaching may not corroborate or correlate perfectly 
with empirical evidence, there appears to be a strong relationship between previous experience and the development 
of ideas about teaching and learning. In examining the development of pre-service teachers’ belief systems, 
Richardson (1996) identified personal experience, experience with schooling and instruction, and experience with 
formal knowledge as influential. Pajares (1992), like Richardson, claimed that beliefs about teaching are formulated 
through many years of formal schooling and that they may be difficult to alter. 
 
Brosh (1996) asked L2 teachers and students to choose the three most important characteristics of an 
effective teacher from a list of 20 characteristics. The findings demonstrated that students’ and teachers’ perceptions 
were largely homogeneous because their first and second rank-ordered items were identical. In two separate studies, 
Schulz (1996, 2001) compared students’ and teachers’ attitudes toward grammar teaching and error correction, both 
domestically and abroad. In general, Schulz (1996) found that students’ attitudes toward formal grammar instruction 
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and error correction were considerably more favourable. 
 
Some clues can be gleaned from previous research about the qualities of a good and effective language 
teacher. Pettis (1997) identified three main characteristics for a professionally competent teacher. According to her, 
an effective teacher must firstly be principled and knowledgeable in addition to being skillful. Secondly, 
professional needs and interests of an effective language teacher must change over time and develop during his/her 
teaching. Thirdly, a teacher must be personally committed to his/her professional development. 
 
Effective language teachers have been described in the literature as having not only a profound competence 
in the target language but a set of personal qualities like sensitivity, warmth and tolerance (Vadillio, 1999). In an 
investigation of the characteristics of good language teachers, Brosh (1996) found the desirable characteristics of an 
effective language teacher to be: having knowledge and command of the target language; being able to organize, 
explain, and clarify, as well as to arouse and sustain interest and motivation among students; being fair to students 
by showing neither favouritism nor prejudice; and being available to students. Both language teachers and learners 
counted command of the target language and teaching comprehensibility as the most important characteristics to be 
possessed by an effective foreign language teacher. Moreover, teachers gave more weight to items related to 
developing motivation and research orientation, whereas students counted items relating to treating students fairly 
and making lessons interesting more important as compared with teachers’ ideas on these very issues. 
 
Research has been conducted on the development of standards in Foreign Language Teacher Preparation in 
Croatia (Kalebic, 2005). Those characteristics reported to be highly valuable for a beginning language teacher were: 
linguistic and communicative competence; communication and presentation skills; ability to motivate learners for 
learning; ability to choose appropriate teaching strategies; ability to deal with unpredictable situations and to 
maintain discipline; ability to plan the lesson; ability to organize learning activities; ability of pedagogical action; 
ability to create friendly atmosphere in the classroom; ability to respond to learner abilities and needs (flexibility); 
knowledge about teaching strategies; knowledge about the culture and literature in of the target language; ability to 
assess learner language knowledge/competence; and knowledge of methods and theoretical concepts in English 
language teaching (Kalebic, 2005). 
 
Park and Lee (2006) investigated the characteristics of effective English teachers as perceived by teachers 
and students in high schools in Korea, with a self-report questionnaire consisting of three categories: English 
proficiency, pedagogical knowledge, and socio-affective skills. Their findings indicated that on the whole the 
teacher’s perceptions of characteristics important for an English language teacher to possess differed significantly 
from the students' ones in all three categories, with the teachers ranking English proficiency the highest and the 
students ranking pedagogical knowledge the first. 
 
And finally, Babai and Sadeghi (2009) investigated the qualities of an effective English language teacher 
(EELT) as perceived by Iranian English language teachers and learners. The results indicated significant differences 
between teachers’ and learners’ views on some characteristics of EELTs. Teachers seemed to agree more strongly 
than students on that an EELT should assign homework and integrate group activities into the classroom. Other 
areas of significant difference in opinions included preparing the lesson well, using lesson plans and assessing what 
students have learned reasonably. Students, on the contrary, agreed more than teachers on that teaching English in 
Persian (first language of the learners) were one of the prominent characteristics of an EELT. The qualitative 
analysis indicated that teachers perceived the features like mastery of the target language, good knowledge of 
pedagogy and the use of particular techniques and methods as well as a good personality to make an EELT, 
whereas, learners gave more weight to characteristics relating to a teacher’s personality and the way he behaves 
toward his students. In a similar vein, Brown (2009) identifies and compares teachers’ and students’ ideals of 
effective teacher behaviours. Of 83 intact 1st- and 2nd-year classes across 9 languages at the University of Arizona, 
49 FL teachers and their students responded to a 24-item Likert-scale questionnaire covering several areas of FL 
pedagogy. The students seemed to favor a grammar-based approach, whereas their teachers preferred a more 
communicative classroom, as evidenced by significant differences in such areas as target language use, error 
correction, and group work. 
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Although the literature is replete with studies delving into students’ and teachers’ perceptions of various 
aspects of language teaching and learning (Bell, 2005; Brosh, 1996; Horwitz, 1988; Levine, 2003; Schulz, 1996, 
2001; Wennerstrom & Heiser, 1992; Babai and Sadeghi, 2009; Brown, 2009), relatively few studies have 
specifically compared and contrasted individual teacher’s perceptions of effective teaching practices with those of 
the students (Kern, 1995). Bell’s survey of 457 L2 teachers revealed a pattern of disagreement among her 
respondents’ beliefs in fundamental areas of L2 teaching and learning, which prompted her to suggest that “a study 
that would compare and match teacher and student belief systems would be another step in explaining effective 
foreign language teaching behaviours” (p. 267). This paper furthers our understanding of the teacher-student 
relationships by investigating characteristics of a highly effective English language teacher from the perspective of 
both teachers and learners.  
3. Method 
3.1 Participants 
Participants of this study who were selected as a convenience sample were divided into two main groups of 
English language teachers and learners. The participants for this study consisted of 34 teachers (12 males, 22 
females) mostly between the ages of 21 and 35 years. The teachers group consisted of 6 university professors 
teaching English Language Teaching at universities, and 26 teachers of English working at language institutes. 
 
The learners group was also a combination of 75 university students majoring in English Language 
teaching, 47 English learners from language institutes. English was a foreign language for all the participants. The 
major characteristics of the participants are illustrated in Table 2. 
 
3.2 Instrument 
Brown (2001) and Dornyei (2003) outlined the advantages and disadvantages of the closed response format 
in general, and Barcelos (2003) considered the utility of Likert-type questions specifically in the context of research 
on beliefs about L2 acquisition. Given the scope and objectives of the present study, the benefits of a closed-
response format outweighed its potential pitfalls primarily due to the ability of quantitative data to facilitate direct 
teacher–student comparisons on a large scale. 
  
A paper and pencil questionnaire comprising two sections (48 items based on Likert Scale) was developed 
by the authors after a thorough review of the literature about qualities of an ELT. The questionnaire was developed 
and revised 4 times with the help of the colleagues and peers before being used in a pilot study to investigate how 
different items functioned and to find out whether there was a need to revise, add or drop any items. With comments 
received after pilot testing, two items were added to each section. The final version of the questionnaire included 48 
statements about the characteristics of an EELT (the internal consistency index of which was calculated to be 0.92 
using Cronbach’s Alpha), and the participants were asked to express their agreement or disagreement based on a 
five-point (strongly disagree, disagree, no idea, agree, strongly agree) Likert Scale. They were asked to select the 
choice which best represented their reaction to the statement. The questionnaire appears in full in the appendix. 
 
3.3 Data collection and procedure 
 
The authors contacted English language teachers teaching at different universities in Gilan, and three 
language institutes namely Bartarin, Safir and Kish Language Institutes in Rasht and administered the questionnaire 
to each of them in person. The questionnaire was also sent by email to other English teachers. 
 
The questionnaire was administered at the beginning of the fall semester of academic year 2012-2013 and it 
took about 20 minutes to complete.  
 
3.4 Data analysis 
2.4.1 Likert Scale items 
To begin the analysis, the responses agreeing or disagreeing strongly with all items were excluded. Then, 
the following values were assigned to responses provided for Likert Scale items: Strongly Agree = 5, Agree= 4, No 
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Idea = 3, Disagree= 2, strongly Disagree= 1. Then the mean values and standard deviations for each item were 
calculated using the SPSS statistical package. To compare the differences between students and teachers in their 
views on the characteristics of an EELT, the statistical analysis technique of Wilcoxon’s rank-sum was applied 
(Dickinson Gibbons & Chakraborti, 2003; Mackey & Gass, 2005) using the Statistical Toolbox of SPSS. 
 
4. Data analysis and Results 
 
Following the application of Wilcoxon’s rank-sum test, P-values for each item were calculated, and it was noted that 
the responses of teachers and learners were significantly different on twenty seven items out of a total 46 regarding 
the characteristics of an EELT. The significant differences were marked at two levels, i.e. P < 0.05 and P < 0.005. 
Table 1 illustrates the items which showed statistically significant differences between the views of teachers and 
those of learners on the basis of the criteria used for judging the quality of an English teacher. 
 
Responses of the teachers and the learners were significantly different at P < 0.005 level of significance to items 
2,3,4,5,6,7,17,18,19,21,23,26,29,31,32,34,35,37,45 and 47. In other words, the students agreed more strongly than 
teachers on that an effective English language teacher should be systematic, personalize his teaching to students' 
lives, concerns, goals and interests, covering the different stages of the lesson: the presentation phase, the practice 
stage, and the free production stage (items 2, 3,4,5,6, and 7). And also learners agreed more strongly than teachers 
on that an effective English teacher should make appropriate use of technologies in class, integrate group activities 
to class, teach how to learn English out of the class, understand learners' needs, and diagnose learning problems 
(items 17,18,19,23, and 29). 
 
 The students agreed more strongly than teachers on that teach English teacher should adapt to their teaching 
students’ English proficiency levels, be fair (in feedback, in grading, giving turns, attending to individual 
differences), be knowledgeable (subject matter knowledge & pedagogical knowledge), be flexible and serious, have 
good communication skills, take time to listen, analyze and reflect on what students say about their experience of 
education. These are characteristics of an effective English language teacher (item 26, 31, 34). Other areas of 
difference at P < 0.05 level of significance were shown by items asking about whether they should observe other 
teachers, be patient, build positive rapport, be disciplined, manage the class and the time well, and effectively (items 
8, 24, 27, 33, 38,39,42 respectively). In all of these items, students agreed more strongly (with the difference being 
statistically significant) than teachers on the relevant item serving as a yardstick for judging teacher-effectiveness. 
These differences between the perspectives of the teachers and those of the learners are better illustrated in Figures 1 
and 2, which include information about the mean values and corresponding error bars for Standard Deviations of 
responses provided by each group of subjects. Items marked with one asterisk at the top of the bar are those which 
show a significant difference between the views of teachers and students at P < 0.05 level of significance. Those 
items which show a higher statistically significant difference between teachers’ and students’ opinions on qualities 
of a good English teacher (at P < 0.005 level of significance) are marked with two asterisks at the top of the relevant 
bar. 
5. Discussion and Conclusions 
As the above findings show teachers and learners of English hold different views toward some 
characteristics of an effective English language teacher. As Pettis (1997) notes, professionally competent English 
teachers are profoundly knowledgeable in language, and in line with the findings of Park and Lee (2006), Brosh 
(1996), and Kalabic (2005) most of the students in this investigation perceived knowledge of language to be a 
crucial factor in characterizing an effective English language teacher. This also confirms the findings of Calabria 
(1960), Feldman (1976) and Feldman (1988) who had founded mastery of subject matter as a characteristic of an 
effective teacher. On the whole, the learners perceived features like high knowledge of pedagogy and personalize his 
teaching to students' lives, concerns, goals and interests, covering the different stages of the lesson: the presentation 
phase, the practice stage, and the free production stage to be possessed by effective English language teachers. 
However, the teachers assigned more weight to characteristics relating to being firm with the rules, and being 
friendly with individuals, facilitating learners' responsibility or autonomy, and assigning homework. All these 
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observations indicate that teachers look at an effective teacher from the professional point of view and their 
responses are more informed reflecting their knowledge and expertise on theories and methodology of language 
teaching. The students’ perspectives also seem very realistic. The fact that they consider both strong and weak 
points of their teachers can help teachers to reflect on their own behaviours in the classroom and try to overcome the 
possible problems resulting in deficiency. 
 
The discussion in the preceding section leads us to the conclusion that teachers and learners of EFL may 
have overlapping and at times divergent perceptions on desirable qualities of a good language teacher. To make their 
teaching activities more effective for learners, careful and responsible language teachers should therefore feel a need 
for discovering what their peers believe to be favourable features of their career as well as what their students' needs 
are. 
 
As such, the findings discussed above have far-reaching implications primarily for language teachers as 
well as for authorities in different educational settings, particularly in an Iranian context. Regarding the emphasis of 
the teachers on pedagogical knowledge, teacher education programs should invest more than what they previously 
did on improving teachers’ pedagogical knowledge if they would like to contribute to the process of training 
effective teachers.  
 
This study is by no means comprehensive and there are some limitations which may be addressed in future 
studies.  This study like any other study has some limitations that restrict the generalizability and interpretability of 
its results. The principal limitation lies in the instrumentation, and the participant sampling procedures present a 
secondary concern. As Brown (2001) pointed out, effective item writing can be extremely difficult and is one of the 
most arduous tasks. Although the items on each questionnaire were carefully worded, piloted with intact classes, and 
revised several times to ensure intelligibility, some of the items were too specific, vague, or difficult for some 
participants and, thus, did not provide an accurate representation of their perspectives. 
 
The use of quantitative, closed-response data— where the participants are forced to respond only to the set 
of items included on the questionnaire—to the exclusion of qualitative data could be construed as another limitation 
(Barcelos, 2003). Within the research framework adopted for this study and the large number of participants, time 
and human constraints did not permit qualitative inquiry. The data were collected at one point in time in Iran, and as 
the nature of research in social settings entails, the views of English teachers and learners towards the characteristics 
of an effective English language teacher could change over time. The findings are therefore open for confirmation 
through replicating the research using more in-depth qualitative analyses. Furthermore, besides the positive 
characteristics to be possessed by an effective English language teacher, the qualities that could influence a teacher’s 
efficacy negatively should also be studied and investigated. Research studies should explore how and where students 
formulate their ideas of effective and ineffective L2 learning and teaching. 
 
Finally, future research should explore the cognitive and affective impact on students when teachers share 
the rationale behind their teaching practices and require students to articulate justifications for certain activities from 
an L2 acquisition perspective. The study did not either look at what other qualities English language teachers may 
be supposed to possess as far as other communities such as parents, educational authorities, etc. were concerned.  
Given the dynamic nature of students’ and teachers’ perceptions of effective L2 teaching, inquiries in this area 
should remain a constant are in the overall research landscape in order to inform teachers better. The most practical 
and far reaching impact of future research in this area will not necessarily take place at the macro-level, but rather at 
the individual classroom level, where teachers themselves can become researchers who desire to understand their 
own and their students’ perspectives on L2 teaching better and wish to reconcile the two points of view. 
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Effective Teacher Questionnaire 
                                               The Effective Foreign Language Teacher 
Instructions: Please reflect on your personal beliefs regarding what characterizes effective foreign language 
teaching. Carefully read each statement and indicate to what extent you agree or disagree by circling the statement 
that best describes your opinion. There are no rights or wrong answers, just those that are right for you. Your 
sincere, personal responses will guarantee the success of the study. Thank you. 
Table 1. Means, Standard deviation and P-values of each question 
P-value 
Students Teachers Item 
An effective English teacher is someone who should: Meanr SD Meanr SD 
0.135 4.53r 0.75 4.15r 1.23 Assess his/her work regularly 1 
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0.001** 4.56r 0.91 3.91r 1.33 Be systematic, prepare the lesson well, use lesson plans and follow a syllabus. 2 
0.000** 4.61r 0.84 2.74r 1.52 Focus on learning objectives 3 
0.000** 4.51r 0.99 3.21r 1.49 Enhance instruction by varying instructional strategies, activities and assignments 4 
0.002** 4.45r 1.10 3.91r 1.19 Able to present content to students in a meaningful way that foster understanding. 5 
0.000** 4.43r 1.03 2.85r 1.54 Personalize his teaching to students' lives, concerns, goals and interests 6 
0.000** 4.6r 0.83 3.94r 1.17 Covering the different stages of the lesson- the presentation phase, the practice stage, and the free production stage 7 
0.014* 4.64r 0.84 4.32r 0.97 Maximize instructional time via effective classroom management and organization 8 
0.343 4.17r 1.29 4.41r 1.18 Assign homework. 9 
0.443 4.34r 1.03 4.15r 1.25 Provide opportunities to use English through meaningful tasks and activities. 10 
0.769 4.1r 1.41 4.47r 0.74 Facilitate learners' responsibility or autonomy. 11 
0.693 3.88r 1.49 4.26r 0.86 Be up-to-date (e.g. use internet and recent technologies in teaching). 12 
0.987 4.56r 0.79 4.62r 0.6 Making learning fun. 13 
0.378 3.67r 1.59 4.06r 1.36 Know English culture well. 14 
0.084 4.07r 1.18 4.53r 0.61 Being firm with the rules, friendly with individuals. 15 
0.1 4.66r 0.54 4.41r 0.82 Being upbeat (full of hope, happiness and good feelings) and have a sense of humor. 16 
0.000** 4.25r 1.15 3.03r 1.52 Make appropriate use of technologies in class. 17 
0.000** 4.43r 1.03 2.74r 1.37 Integrate group activities to class 18 
0.000** 4.45r 1.14 3.53r 1.39 Teach how to learn English outside the classroom (teach language learning strategies) 19 
0.069 4.59r 0.74 4.24r 1.15 Getting whole-class attention or individual attention. 20 
0.001** 4.42r 0.88 3.65r 1.36 Understand learners' needs 21 
0.356 4.24r 1.09 4.09r 1.13 Arouse students’ motivation for learning English. 22 
0.001** 4.2r 1.34 3.68r 1.34 Diagnose learners' learning problems. 23 
0.008* 4.65r 0.82 4.47r 0.61 Manage the class time well and use the time efficiently 24 
0.161 4.33r 1.3 4.24r 1.15 Be creative; use various methods and techniques in teaching. 25 
0.000** 4.57r 0.89 3.79r 1.38 Teach English adapted to students’ English proficiency levels 26 
0.008* 4.46r 0.96 4r 1.18 Provide activities that arouse student’s interest in learning English 27 
0.12 4.62r 0.87 4.44r 0.7 Actively listen to student’s opinions and let them express themselves. 28 
0.000** 4.71r 0.62 3.91r 0.96 Be helpful to students in and outside the classroom 29 
0.271 3.84r 1.6 3.79r 1.14 Help students to develop self-confidence in order to learn English well. 30 
0.000** 4.22r 1.3 3.26r 1.42 Fair ( in feedback, in grading, giving turns, attending to individual differences) 31 
0.003** 4.15r 1.17 3.38r 1.43 Bring energy, fun and humor to the class 32 
0.015* 4.44r 0.91 4.15r 0.92 Be disciplined and punctual 33 
0.001** 4.63r 0.63 3.97r 1.19 Be knowledgeable ( subject matter knowledge & pedagogical knowledge) 34 
0.001** 4.41r 0.84 3.88r 0.91 Be flexible and serious ( not too rigid, not too lenient) 35 
0.442 4.69r 0.49 4.59r 0.6 Be neat and tidy in appearance 36 
0.000** 4.52r 0.88 3.35r 1.32 Having good communication skills 37 
0.042* 3.91r 1.41 3.41r 1.35 Build a positive, respectful rapport with the class. 38 
0.027* 4.61r 0.81 4.38r 0.85 Be patient (allow for students' questions, comments and participation) 39 
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0.736 4.56r 0.72 4.59r 0.7 Build positive relationship with the students, but focus on retaining a professional distance. 40 
0.964 4.74r 0.44 4.68r 0.63 Be polite and respect the personality of the students. 41 
0.008* 4.64r 0.64 4.12r 1.17 Observe other teachers. 42 
0.91 4.11r 1.25 4.35r 0.69 Be enthusiastic and interested in his/her job and try to develop professionally 43 
0.59 4.22r 1.3 4.59r 0.6 Know the students' personality 44 
0.001** 4.77r 0.46 4.15r 1.18 Take time to listen, analyze and reflect on what student say about their experience of education 45 
0.128 4.6r 0.72 4.41r 0.82 Establish a relaxed atmosphere in the classroom. 46 
0.000** 4.72r 0.48 3.82r 1.4 Monitor progress & provide feedback 47 
0.139 2.59r 1.38 2.26r 1.42 Have more than five years' experience of English teaching 48 
 




Meanr SD Meanr SD 
22.76r 1.75 30.2r 2.93 Age 
- 7.69r 2.73 Years Teaching 
6.71r 0.99 - Years Learning 
 
 
                Figure 1. Means and standard deviations of participants' responses to items 1-24 
1213 Khaled Moradi and Galareh Sabeti /  Procedia - Social and Behavioral Sciences  98 ( 2014 )  1204 – 1213 
               Figure 2. Means and standard deviations of participants' responses to items 25-48 
